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Pupil Premium Strategy Statement 2019 – 2022: Spencer Primary Academy  
 
 

1. Summary Information 

School Ashwood Spencer Academy  Strategic Plan  
2019 - 2022 

Date of most recent PP review 
25.07.2015 

Date for next internal review of this strategy 
07.2020 

Academic Year 2019 - 2020 Total PP budget £349,800 (Y1-6) Total EY PP Budget:  £43,560 

F2 £1320 
 
 

Total number of pupils  Y1-6:  265 Number of pupils eligible for PP Y1-6:  265 

FS2-Y6: 298  FS2-Y6: 298 

FS1: 0  FS1: 0 

 

2019 - 2020 EYFS KS1 KS2  

 
PP  

Non-PP 
(National-Non)  

PP  
Non-PP (National-

Non)  
PP  

Non-PP 
(National-Non)  

% working at the expected standard or above in RWM 55%       78% (67%)  41% 64% (67%)  38% 31%  (67%)  

% working at the expected standard or above in R 74% 85% (77%)  54% 69% (77%)  46%  58% (77%)  

% working at the expected standard or above in W 68% 78% (81%)  48% 64% (81%)  68% 77% (81%)  

% working at the expected standard or above in  M 77% 88% (80%)  66% 71% (80%)  58% 46% (80%)  

 

2. Barriers to Future Attainment (for pupils eligible for PP including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Poor oral language skills, including pupils limited range of vocabulary, linked to limited life experiences and availability of quality texts (Reading and Writing) 

B.  Limited life experiences resulting in PSED barriers (gross and fine motor development, speech development and overall physical development). 

C.  A significant proportion of children enter school with social, emotional and developmental needs which require support 

D.  Fluency of number facts and procedural strategies alongside application to problem solving and reasoning (Maths) 

 External barriers (issues which also require action outside school, such as low attendance rates) 

E. Parents /carers have begun to engage more readily with school but we still need to grow this 

F.  Parents express a lack of understanding of some of our approaches to learning 

G. Attendance is still an issue, with PA above national  

 

Our 3 Year Vision 

 ● Fluent and confident readers able to navigate different genres with 
confidence  

● Self-regulated learners able to approach tasks, monitor and evaluate 
their learning  

● Confident individuals self-aware about their well-being and health  

● Citizens of the world showing an respect and tolerance with a deep moral 
compass  

● Rich experiences to build cultural capital  

● Armed with fluency of knowledge and skills to face new challenges  

● Articulate communicators to present and share their ideas, argue their 
viewpoint and reflect on challenge  
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3 Year Strategic Plan: Foundations for an Effective Pupil Premium Strategy 

Quality First Teaching  Effective CPD Recruitment and Retention  

Good teaching is the most important lever schools have 
to improve outcomes for disadvantaged pupils.  
 
 
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Prem
ium_Guidance.pdf 

School culture – everyone a leader of learning and continuous professional 
development through collaboration – commitment to joint practice 
development  

‘The biggest factor in improving outcomes at school is the quality of teaching – and 
high quality teaching has the biggest impact for children from more disadvantaged 
backgrounds.’  (DfE Teacher retention strategy report) 
 
file:///C:/Users/vrock/Desktop/DFE_Teacher_Retention_Strategy_Report.pdf 

Golden Threads: Active Ingredients  

Oracy  Building Cultural Capital  Standards in writing, and Reading Fluency  

Children who can articulate their views clearly, and 
present arguments coherently. Expressive 
communicators. 

Revised curriculum with experiential learning embedded helps pupils to make 
connections in their learning, and prepares them for the next step in their 
education 
 

Structured approach to reading and writing across school including Jason 
Wade approach to SPaG and phonics  

Metacognition and Attitudes to Learning Mental Health and Wellbeing  Behaviour and attendance 

Pupils know how they learn and are equipped to take 
charge of their own learning 

Wellbeing encompasses all that we do at Ashwood.  
 

 An inclusive environment where everyone can achieve and pupils are keen to come 
to school. Attendance and persistent attendance are in line with national. 

  

https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
about:blank
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Teaching  

● Professional Development  

● Recruitment and Retention  

● Support for Early Career Teachers  

   Our Tiered Approach  

 

Targeted Academic Support  

● Structured interventions  

● Small group Tuition  

● One-to-One Support  

 

● Bespoke CPD programme for all staff to ensure 
consistency of curriculum 

● Tailored CPD for NQTs, trainee teachers and more 
experiences colleagues (NPQML, NPQSL, Leading 
Together, other research opportunities) 

● Jason Wade Sounds and Syllables programme 

● Introduce ‘Power maths’ from FS2 to Y6 – FS1 Maths 
mastery to be developed 

● Introduce a strategy for improving spellings – 
‘Sounds and Syllables’ 

● Develop a whole school approach to reading, 
including the purchase of an appropriate reading 
scheme and a variety of books to  

● Develop a whole school approach to writing 

● Develop a whole school approach to making 
knowledge stick 

● Increase the capacity of support staff to enable 
independent learning 

● Each pupil has a personal copy of the term’s book, 
and enrichment funding enables each class to build 
in regular experiences to build cultural capital 

 

Spend  
 
 
CPD: 
£45,000 
 
Reading 
and writing 
approach: 
£20,000 
Power 
Maths: 
£7,000 
 
Books: 
£20,000 
Enrichment: 
£40,000 
 
 
 
 
 
£125,000 
 
 

 

● Dedicated speech and language provision 

● Pupil premium teacher 

● Targeted HLTA support for identified 
 

Spend  
£18,000 
£23,000 
£40,000 
 
 
£81,000 

Wider Strategies  

● Behaviour Approaches  

● Breakfast Club  

● Increasing Attendance  

● Develop EYFS outdoor area 

 

● Specialist provision within school: Oaks, Acorns, Cedar 
and Orchard  

● School minibus and dedicated attendance officer 

● Breakfast club and after school clubs 

● Develop the outdoor learning space within EYFS so 
that it forms an additional classroom 
 

Spend  
£120,000 
 
£28,000 
£30,000 
£30,000 
 
 
£208,000 

 Total Spend  £414,000 
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Year 1 Action Plan  
 
 
 

Desired Outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  Poor oral language skills, including pupils limited range of vocabulary, linked to limited life experiences and availability of 
quality texts (Reading and Writing) 
Desired Outcome:  

● Attainment for all pupils is in-line with national in all subject areas 

● EYFS GLD is 75% and the children are deeply engaged in their learning 

 Limited life experiences resulting in PSED barriers (gross and fine motor development, speech development and overall 
physical development). 
Desired Outcome: 

● Ashwood’s curriculum intent and implementation is consistent across school, with 
all teachers having a clear understanding and pupils given the education to 
succeed in life 

● Pupils are ready for the next stage in their educational journey 
 

B.  A significant proportion of children enter school with social, emotional and developmental needs which require support 
Desired Outcome: All pupils make appropriate progress regardless of emotional and social barriers.  

● Reduction in number of fixed term and permanent exclusions 

● All staff model positive and respectful; relationships 

● Ashwood pupils articulate how they regulate their emotions, relax and focus 

● Ashwood pupils are responsible and respectful members of the local community 

C.  Fluency of number facts and procedural strategies alongside application to problem solving and reasoning (Maths) 
Desired Outcome: Pupils are confident problem solvers who use fluent recall of known facts in a range of situations 

● Ashwood’s approach to maths will show clear progression from entry and pupils 
will remember key facts 

● Attainment for all pupils is in-line with national in maths 
 

D.  Parents / carers do not fully engage with school 
Desired Outcome: All pupils who are entitled to PP are in receipt 

● Attendance at parent meeting is above %, parental events are well-attended 

● Parental feedback indicates that they feel welcomed at school 

E.  Absence/Persistent Absence 
Desired Outcome: Pupils are keen to come to school and parents understand the importance of regular, punctual 
attendance 

● Attendance is at 97% 

● PA is in line with national 
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Implementation Plan 1: Teaching and learning – the revised curriculum 
 
 
      

Identified School Issues 
 In order to meet the 
needs of our pupils, our 
curriculum needs to  
 
Learner Behaviours  
Pupils do not have the life 
experiences necessary  
Staff  
Lack of consistency in 
teaching approaches 
 

 
 

Intervention Overview  
The most important factor for attainment and progress is effective 
teaching. This has been highlighted by the Sutton Trust, whose 2011 
report on improving the impact of teachers on pupil achievement in the 
UK revealed that the effects of high-quality teaching are especially 
significant for pupils from disadvantaged backgrounds – equivalent to 
1.5 years’ worth of learning. 
 
https://teaching.blog.gov.uk/2019/01/07/improving-pupil-premium-
attainment-means-following-the-evidence-and-focusing-on-classroom-
teaching/ 
 
Active Ingredient 1:  
 
Whole school CPD dedicated to upskilling subject leaders and teams.  
Term 1 – whole school auditing of subject areas, writing intent and 
action plan, mapping progression and cross-curricular links 
Active Ingredient 2:  
 
CPD for identified subject teams 
CPD for whole staff where appropriate e.g. reading and writing 
Ongoing and rigorous evaluation of, and improvements to, the 
curriculum. 
Teaching assistants receive bespoke CPD, including Maths mastery 
training 

Training 
- Explore and Prepare  

-  Research developing the new curriculum 

- EEF Metacogntion 

https://educationendowmentfoundation.org.uk/evidence-

summaries/teaching-learning-toolkit/meta-cognition-and-self-

regulation/ 

- EEF Putting evidence to work 

- https://educationendowmentfoundation.org.uk/tools/guidance-

reports/a-schools-guide-to-implementation/ 

- Training  

-  Whole school CPD to upskill all staff 

- Embed  

-  Ongoing evaluation and review 

Monitoring Activities  
Guskey Level 1 and 2: Staff Reception of Training  
Feedback from staff in staff meetings  
Guskey Level 4: Translating into Practice  
- Drop Ins, learning walks and lesson obs  

- planning support in team (including middle leaders) – 

examples or more intensive support  

- Link to pupil progress meetings – diminishing the 

difference Informal staff feedback to tweak – Intelligent 

Adaptions  

Guskey Level 5: Pupil Outcomes  
- Subject leader folders, including audit, implementation 

plans and monitoring 
- Deep dive findings 
- Formal observations 
- Teacher on a page 
- Data – google drive, monthly position statements, half 

termly buses, end of key stage data, IDSR 
- Minutes from progress meetings 
- Pupil, parent and staff voice 
- SLT minutes 

Short Term  
STAFF –   Staff are clear 
about the content and 
progression in their 
subject areas 
PUPIL – Pupils are 
engaged in their 
learning  
Medium Term  
STAFF –     
PUPIL – Pupil 
curriculum leaders take 
an active role in 
shaping the curriculum 
  
Long Term  
STAFF –    All staff have 
taken ownership of 
their subject area and 
actively seek ways to 
improve provision in 
school  
PUPIL – Outcomes 
show that the new 
curriculum is impacting 
on pupil progress 
 

Short Term (1 term)  
Pupil voice shows positive 
attitudes to new curriculum 
 
Lesson drop-ins show pupil 
engagement  
 
Medium Tern (2 terms)  
Learning opportunities match 
the aims of Ashwood’s 
curriculum 
 
 
Long Tern (3 terms)  
Ashwood’s curriculum intent 
and implementation is 
consistent across school, with 
all teachers having a clear 
understanding and pupils 
given the education to 
succeed in life 
 
 
Pupils are ready for the next 
stage in their educational 
journey 

 PROBLEM 
INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 

https://teaching.blog.gov.uk/2019/01/07/improving-pupil-premium-attainment-means-following-the-evidence-and-focusing-on-classroom-teaching/
https://teaching.blog.gov.uk/2019/01/07/improving-pupil-premium-attainment-means-following-the-evidence-and-focusing-on-classroom-teaching/
https://teaching.blog.gov.uk/2019/01/07/improving-pupil-premium-attainment-means-following-the-evidence-and-focusing-on-classroom-teaching/
about:blank
about:blank
about:blank
about:blank
about:blank
https://educationendowmentfoundation.org.uk/tools/guidance-reports/a-schools-guide-to-implementation/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/a-schools-guide-to-implementation/
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- Principal reports to governors 
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Implementation Plan 2: Teaching and learning - Reading and Writing  

 
 
      

Identified School Issues 
  
Pupils are not making 
sufficient progress in 
reading and writing. 
Spelling is a particular 
issue, as is reading 
stamina.  
 
Learner Behaviours  
- Pupils are not active 

readers 

- Reading and writing  

progress and 

outcomes are well 

below national 

- Pupils are not ready 

for the next stage of 

their education 

 
Staff  
- Staff do not have the 

correct approaches to 

teaching reading and 

writing 

 

Intervention Overview  
  
Active Ingredient 1:  
 Tailored CPD for teachers/TAs: 

● Jason Wade(Sounds and syllables, Rainbow grammar) 

● Subject team development – Analysis of current provision and 

test data 

-  

Active Ingredient 2:  
- An Ashwood Approach to reading is in place 
- CPD upskills all staff so that they can all deliver high quality reading 

and writing lessons 
- An Ashwood Approach to Writing is in place 

 
 

Training 
(1) Explore and Prepare  

- EEF Preparing for Literacy 

- School audit 

-   

(2) Training  

PSG Reading and Writing CPD 

Jason Wade syllables and Sounds CPD 

-   

(3) Embed  

-  In-school CPD 

- Ashwood reading and writing approaches are apparent in 

planning 

 

- Monitoring Activities  

- Subject leader folders, including audit, implementation 
plans and monitoring 

- Deep dive findings 
- Formal observations 
- Teacher on a page 
- Data – google drive, monthly position statements, half 

termly buses, end of key stage data, IDSR 
- Minutes from progress meetings 
- Pupil, parent and staff voice 
- SLT minutes 
- Principal reports to governors 

 

 

 

 

 

 

 

Short Term  
STAFF –   Upskilled in 
Jason Wade Spelling 
and grammar 
techniques 
 
Medium Term  
STAFF –    New teaching 
approaches enable 
staff to deliver high 
quality reading  lessons 
 
PUPIL – Pupil voice says 
that new reading and 
writing approaches are 
working 
  
Long Term  
STAFF –    Monitoring 
shows that new 
approaches are 
embedded 
PUPIL – The impact of 
the new approaches 
can be seen in data 
outcomes 
 

Short Term (1 term)  
Reading and writing 
approaches engage pupils  
 
Medium Term (2 terms)  
Pupil voice is positive about 
new approaches 
Book look reflects new 
practice 
 
School environment 
demonstrates the importance 
of, and a love for, reading 
 
 
Long Tem  (3 terms)  
Book look shows that new 
practice is becoming 
embedded 
 
Attainment in reading and 
writing is 70%  

 
  

 PROBLEM 
INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 
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Implementation plan 3 – Improving language and communication https://educationendowmentfoundation.org.uk/tools/guidance-reports/preparing-for-literacy/ 

 

 

 

Identified School Issues 
 Pupils start school with 
very poor oral skills. This 
impacts on their access to 
the curriculum 
 
Learner Behaviours  
Lack of early 

communication skills 

hinders progress  

 
Staff  
Staff cannot always make 

provision for these 

learners  

 
 

Intervention Overview  
  
Active Ingredient 1:  
-  Dedicated speech and language practitioner  

Active Ingredient 2:  
- Tailored CPD for S & L lead 

- CPD for other support staff as need arises 

- Baselining for all identified pupils 

 

Training 
Explore and Prepare  

Baseline of all pupils from FS2 upwards 

 

Training  

-  S & L lead receives essential CPD 

- Whole staff training in summer term  

Embed  

Baselining and allocation of interventions are common practice 

Early identification ensures that pupils make progress  

Monitoring Activities  
Guskey Level 1 and 2: Staff Reception of Training  
Feedback from staff in staff meetings  
Guskey Level 4: Translating into Practice  
- Drop Ins, learning walks and lesson obs  

 

Guskey Level 5: Pupil Outcomes  

- Formal observations 
- Data – from Speechlink, Talkboost and other S & L interventions 
- Data from EYFS outcomes 

 

Short Term  
STAFF –   S & L lead and 
staff work together to 
quickly identify those 
pupils most at risk of 
falling behind 
PUPIL -  
 
Medium Term  
STAFF –    Are 
developing strategies 
to help these learners 
in class 
PUPIL – Speech 
interventions are 
improving access to the 
curriculum 
  
Long Term  
STAFF –     
PUPIL – Pupils are 
beginning to make 
progress in line with 
their peers 
 

Short Term (1 term)  
Baselining identifies pupils 
most in need of intervention 
and these are targeted first 
 
Medium Tern (2 terms)  
 
The next wave of pupils are 
identified and other staff 
begin to deliver part of the 
intervention programmes 
 
Long Tern (3 terms)  
Pupils who have participated 
in the programmes have 
made similar progress to 
their peers 
  

 

 

 

 

 

 

 

 

 PROBLEM INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/preparing-for-literacy/
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Implementation Plan 4: Metacognition   https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/ 
 
 
      

Identified School Issues 
  
 
Learner Behaviours  
- Pupils  appear to 

‘forget’ previous 

learning and do not 

make connections 

between the different 

curriculum areas 

 
Staff  
- Staff are not aware of 

key principles behind 

learning such as 

cognitive load theory 

and how these impact 

on learning 

 

 

Intervention Overview  
  
 
Active Ingredient 1:  
 
The autumn term starts with a ‘Busy Brain’ week so that all pupils and 
staff understand the basics of the science of learning 
-   

Active Ingredient 2:  
- Strategies are built into the revised curriculum to help children to 

develop independent learning skills 

- Knowledge organisers identify ‘sticky knowledge and graphic 

organisers help pupils to structure their learning 

-  

Training 
Explore and Prepare  

EEF metacognition  

 

Training  

Science of learning – Wyndham research school 

Science of learning – Teach first mastery level 

  

Embed  

Whole school CPD 

Strategies cascaded by year group leaders 

 

Monitoring Activities  
 Guskey Level 1 and 2: Staff Reception of Training  
Feedback from staff in staff meetings  
Guskey Level 4: Translating into Practice  
- Drop Ins, learning walks and lesson obs  

Guskey Level 5: Pupil Outcomes  
- Subject leader folders, including audit, implementation 

plans and monitoring 
- Deep dive findings 
- Formal observations 
- Teacher on a page 
- Data – google drive, monthly position statements, half 

termly buses, end of key stage data, IDSR 
- Minutes from progress meetings 
- Pupil, parent and staff voice 
- SLT minutes 
-  

Short Term  
STAFF and  
PUPILs – have a 
growing awareness of 
the science of learning 
Medium Term  
STAFF –    Regularly 
include memory 
strategies in their 
planning 
PUPIL – Apply these 
strategies 
independently 
  
Long Term  
STAFF –    Staff are 
confident in using a 
range of memory 
strategies in their 
teaching 
PUPIL – Pupils use a 
range of strategies to 
improve their 
independent learning 
 

Short Term (1 term)  
Pupils have a basic 
understanding of the 
principles of the science of 
learning and have started to 
apply this to their learning 
  
Medium Tern (2 terms) 
Strategies -  such as graphic 
organisers and  are used 
across the curriculum to help 
knowledge stick and develop 
schema 
Long Tern (3 terms)  

●  Staff and pupils have a 
deeper understanding of 
the working memory and 
cognitive overload which 
allows pupils to transfer 
key knowledge to long-
term memory 

● Ashwood pupils are able 
to embed key concepts in 
their long-term memory 
and apply with fluency 

 

 
 

 

 

 PROBLEM 
INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
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Implementation Plan 5: Wellbeing is at the heart of all we do 
 
      

Identified School Issues 
 A range of complex needs 
prevent some pupils from 
fully accessing the 
curriculum in a 
mainstream setting. 
 
Learner Behaviours  
 
Pupils who cannot self-
regulate disrupt learning 
 
Staff  
Staff do not always 
manage challenging 
behaviour in an 
appropriate way 
 

 
 
 

Intervention Overview  
  
Active Ingredient 1:  
Dedicated Family support worker 
Wellbeing team 

 

Active Ingredient 2:  
 
-Orchard provision – nurture and small group sessions for social care 
and vulnerable pupils 
 
- Acorns – specialist provision for pupils with complex learning needs 

in EYFS and KS1 
- Oaks – specialist provision for pupils with learning/social/emotional 

needs in KS2 
- Cedars – specialist provision for pupils with SEMH needs in KS2. 

These pupils are considered to be at risk of permanent exclusion 
 

Training 
1 Explore and Prepare  

Identify the key pupils who need to access these specialist 

provisions, and the staff who will run them 

Training  

- Staff to access CPD – attachment and trauma, DSL training, 

for example – to be accessed as needed  

- Emotion coaching for all staff 

3 Embed  

-  In-school CPD 

- Pupils and staff have open and honest conversations about 

self-regulation and mental wellbeing 

Monitoring Activities  
- Parent/pupil voice 
- Minutes from EWO meetings 
- Principal reports to governors 

- TAC minutes 
- Participation in phonics parents group 
- Edukey – IP targets, Provision mapping 
- Case studies 

 

 

 

 

 

 

 

 

 

 

 

Short Term  
STAFF –   deal with 
pupils in a consistent 
and fair manner, 
modelling self-
regulation 
PUPIL – Pupils display 
positive attitudes to 
learning 
 
 
Medium Term  
STAFF –    Are more 
confident when dealing 
with challenging 
behaviours 
 
PUPIL – Pupils display 
resilient behaviours  
  
Long Term  
STAFF –    All adults 
model positive 
behaviours 
PUPIL – FTE and PE are 
reduced 
 

Short Term (1 term)  

● Pupils feel safe and cared 
for 

● Pupils are motivated and 
display positive attitudes 
towards their learning 

All classes are calm, 
purposeful learning hubs 
Medium Term (2 terms)  
 

● All adults are consistent 
and confident in 
managing and challenging 
behaviour which is not 
conducive to exemplary 
learning and conduct 

● Pupils behaviour does not 
disrupt learning 

Pupils are resilient learners 
 
Long Tem  (3 terms)  

●  There will be a reduction 
in fixed term and 
permanent exclusions – 
with no groups 
disproportionately 
represented 

● Ashwood pupils are able 
to articulate the DREAM 
expectations 

● All staff model positive 
and respectful 
relationships 

 

 
  

 PROBLEM 
INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 
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Implementation Plan 6: Improving Attendance 
 
      

Identified School Issues 
 Absence levels, and PA 
levels, are well above 
national average 
 
Learner Behaviours  
 
Pupil attendance is still 
below national average 
 
A number of pupils are 
persistently absent 
 
 
Staff  
Staff are not always aware 

of the key pupils and 

groups that affect the 

attendance outcomes of 

the school 

 

Intervention Overview  
  
Active Ingredient 1:  
 Attendance officer monitors absence, making regular home visits when 

needed 

 
Active Ingredient 2:  

 
Minibus to collect pupils who have difficulty in getting to school, or 

who are regularly late 

 
Incentives encourage parents to commit to getting their children to 
school 
 
 

Training 
1 Explore and Prepare  

 
Identify patterns in absence 

 
Training 

 

Monitoring Activities  
- Attendance data 
- SLT minutes 
- Principal reports to governors 

- TAC minutes 
- Participation in phonics parents group 
- Edukey – IP targets, Provision mapping 
- Case studies 

 

 

 

 

 

 

 

 

 

 

 

Short Term  
STAFF –    Know who 
their key attendance 
pupils are 
PUPIL – Pupils know 
the importance of 
being in school 
 
Medium Term  
STAFF –     
PUPIL -  
Long Term  
STAFF –     
PUPIL – Pupils regularly 
attend school 
 

Short Term (1 term)  
Identified groups of pupils 
will  
 
Medium Term (2 terms)  
 
 
 
Long Tem  (3 terms)  

● Attendance will be at 
97%+ 

● PA will be in line with 
national 

  

 
 

 PROBLEM 
INTERVENTION DESCRIPTION INTERVENTION ACTIVITIES INTERVENTION OUTCOMES PUPIL OUTCOMES 


